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Introduction 
 

Background 
 
The BC Council on Admissions and Transfer (BCCAT) was created in 1989 to coordinate the 
system through which transfer credits were sent and received in BC. At that time, the BC 
Transfer System was structured so that universities were the receiving institutions – the 
institutions to which courses taken at other institutions were transferred and then awarded 
credit. The sending institutions were the institutes and community colleges that offered post-
secondary certificates, diplomas, and university transfer courses. Sending institutions requested 
articulation (the process of evaluation leading to a transfer agreement) for their courses or 
programs, and receiving institutions granted or denied transfer credit. A completed transfer 
agreement meant that students from institutes and colleges were able to transfer courses for 
credit into degree programs at universities. Articulation agreements were listed in a printed 
transfer guide that reflected this relatively simple, one-direction relationship. 
 
A brief overview of changes in the BC post-secondary system since 1989 gives the context for 
the subsequent evolution of the BC Transfer System. In 1995, the provincial government 
awarded degree-granting status to a number of non-university post-secondary institutions. 
These were the BC Institution of Technology, the Emily Carr Institute of Art and Design (ECIAD), 
and five community colleges: Fraser Valley College, Cariboo College, Malaspina College, 
Kwantlen College, and Okanagan College. In recognition of this change in mandate, the 
community colleges were renamed as “university colleges”. In 2004, one part of Okanagan 
University College became the Okanagan campus of the University of BC, with the other part 
becoming Okanagan College. In 2005, the University College of the Cariboo was merged with BC 
Open University to become Thompson Rivers University. In 2008, five institutions were given 
the title of “university” and mandated as “special purpose, teaching universities”: the University 
College of the Fraser Valley (now the University of the Fraser Valley), Malaspina University 
College (now Vancouver Island University), Capilano College (now Capilano University), ECIAD 
(now Emily Carr University of Art + Design), and Kwantlen University College (now Kwantlen 
Polytechnic University). Applied undergraduate degrees at public institutions, and programs at 
private institutions with ministerial consent to participate in the BC Transfer System, have now 
also become part of the BC post-secondary system. 
 
These changes in institutional mandates and status allowed some sending institutions to 
become receivers and some institutions to also become both senders and receivers. It also 
became apparent over time that students were moving from universities to colleges as well as 
from colleges to universities. Consequently, the “sending” and “receiving” distinctions became 
increasingly restrictive and outdated. In 2012, all member institutions in the BC Transfer System 
were enabled to perform both sending and receiving functions. 
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The BC Transfer Guide was originally published in 1990 as a printed document. However, as the 
complexity of the BC post-secondary system grew, the printed version of the BC Transfer Guide 
also grew in volume and complexity, and became increasingly unwieldy. In 1995 an online 
version of the BC Transfer Guide was established to record and publish course-to-course and 
other transfer relationships. The BC Transfer Guide is now published exclusively on-line, and the 
underlying database structure is scalable to manage a large number of transfer agreements. 

As of 2013, there are more than 87,000 active course-to-course articulation agreements listed 
in the BC Transfer Guide. The BC Transfer Guide website also includes information on block 
transfer agreements, transfer agreements involving Advanced Placement and International 
Baccalaureate courses, flexible pre-major agreements, degree partnerships, and program-
specific transfer guides. Generally, only transfer agreements between BC Transfer System 
members are recorded in the BC Transfer Guide. 

Additionally, as the BC post-secondary system and the transfer system have evolved, so have 
student mobility patterns. With more institutions, program types, and transfer options 
available, students are now moving between institutions more often, and are moving in many 
different directions.  

 

The Current Situation 
 

The term “BC Transfer System” refers collectively to the group of institutions in British 
Columbia, Alberta, and the Yukon Territory which participate in formal articulation agreements 
allowing students to transfer courses and/or programs. Institutional membership in the BC 
Transfer System is based on ministerial approval through a quality assurance process.  
 
Table 1 (see following page) lists all BC Transfer System member institutions as of 2013. The BC 
Transfer Guide code used to identify each institution is shown after each institution’s name. 
 
In 2006, province-wide consultations were held to determine whether the BC post-secondary 
transfer system, as reflected by activity in the BC Transfer Guide, was in need of expansion, 
renewal, or radical change (BCCAT, 2006). The consensus from these consultations was that the 
transfer system should accommodate multi-directional and multi-level transfers, and that an 
expansion in the roles of some institutions was acceptable. This expansion occurred in 2012 
with the enablement of all BC Transfer System member institutions to perform both sending 
and receiving functions. 
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Table 1: Member Institutions in the BC Transfer System 
 

Institution Code 
Acsenda School of Management*/**  
Alexander College* ALEX 
Art Institute of Vancouver* AI 
Athabasca University AU 
BC Institute of Technology  BCIT 
Camosun College  CAMO 
Capilano University  CAP 
College of New Caledonia  CNC 
College of the Rockies  COTR 
Columbia College  COLU 
Coquitlam College  COQU 
Corpus Christi College  CCC 
Douglas College  DOUG 
Emily Carr University  ECU 
Fairleigh Dickinson University* FDU 
Fraser International College* FIC 
Justice Institute of BC JIBC 
Kwantlen Polytechnic University  KWAN 
Langara College  LANG 
Nicola Valley Institute of Technology  NVIT 
North Island College  NIC 
Northern Lights College  NLC 
Northwest Community College  NWCC 
Okanagan College  OC 
Quest University* QU 
Royal Roads University RR 
Selkirk College  SELK 
Simon Fraser University  SFU 
Thompson Rivers University  TRU 
Thompson Rivers University, Open Learning  TRU-OL 
Trinity Western University  TWU 
University Canada West* UCW 
University of BC – Okanagan Campus  UBCO 
University of BC – Vancouver Campus  UBC 
University of Northern BC  UNBC 
University of the Fraser Valley  UFV 
University of Victoria  UVIC 
Vancouver Community College  VCC 
Vancouver Island University  VIU 
Yukon College  YUKO 

*Articulation limited to program(s) with Minister’s consent, meaning that only courses from specified programs are eligible for transfer. 
** formerly  Sprott-Shaw Degree College 
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How to Use this Guide 
 
This guide has been developed primarily to assist BC Transfer System member institutions in 
their role as receiving institutions. Institutions are encouraged to consult this guide and use 
those sections most relevant to their needs. In addition, BCCAT’s handbook, How to Articulate, 
contains a wealth of practical advice on many procedural and policy issues surrounding 
articulation. It would be redundant for this guide to cover the same topics; therefore, the 
contents of this guide should be used in combination with the contents of How to Articulate. 

A note about the term “receiving institution”: As a result of the Enabling of the BC Transfer 
System initiative, BCCAT has moved away from using the terms “sending institution” and 
“receiving institution”, in recognition that all BC Transfer System member institutions are free 
to determine the size and scope of the role they wish to play within the transfer system. While 
the term “receiving institution” is used in this handbook, it is used with the acknowledgement 
that receiving articulation requests is only one of the many activities institutions perform in 
relation to articulation and transfer.

http://www.bccat.ca/info/handbook/pages/purpose-handbook-0?in_handbook=29
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Challenges for Institutions Receiving  
Transfer Credit 
Many institutions have already developed their own policies governing transfer credit, but the 
performance of receiving functions may require particular attention to some parts of the 
transfer process. This section will describe some of the challenges faced specifically by receiving 
institutions, along with recommendations for addressing those challenges.. 
 

Applicability of Transfer Credit 
Transfer credit is awarded by receiving institutions to students entering diverse programs, and 
each program has its own completion requirements. Programs may limit the amount or type of 
transfer credit that can be used for program completion.  Additionally, students often make 
academic choices, such as changing programs or majors,  that might have negative transfer 
credit consequences.   

A degree audit system can identify such potential problems, and can be run as part of the 
institution’s student information system. It should be noted, however, that degree audit 
systems require meticulous setup, rigorous testing, and ongoing maintenance to fulfill their 
intended purpose. It may also be difficult to structure such systems to accurately interpret any 
rule that is ambiguous, subjective, or ill-defined. The alternative to using a degree audit system 
is to require a transcript review whenever a student formally changes their academic plans. The 
review should involve credit earned at the institution as well as transfer credit. 

An audit of a student’s transfer credit record by a well-trained advisor, with the review ideally 
taking place early in the student’s program, is also highly recommended. New students could be 
required to meet with an advisor for clarification of any transfer credit awarded and how the 
transfer credit applies towards the student’s academic goals. Without this kind of review, 
problems with the applicability of transfer credit may potentially only be discovered when 
students apply to graduate, at which point their entire record is usually reviewed to ensure that 
all graduation requirements have been met. Discovering transfer credit problems at this late 
stage may seriously affect the student’s ability to graduate. 

Students with transferrable credits often apply for admission at more than one receiving 
institution. In order to avoid using institutional resources for applicants who eventually do not 
enroll, an institution may postpone conducting a transfer credit evaluation until an applicant 
has formally committed to enrolling and/or paid a tuition deposit or fee. However, it may not 
be in the applicant’s best interest to commit to attending an institution without knowing what 
transfer credit they will receive. 
 



 
Receiver’s Guide    6 (BCCAT Resource)
 
 
 
 

Consistency is important in making transfer decisions and administering transfer credit policies. 
Students applying for admission should be able to determine what amount or type of transfer 
credit they will receive if they enroll at the receiving institution. Students who have been  
admitted should have a clear idea of the transfer credit they have received, and thus what 
requirements they must then fulfill to complete their desired program. If a receiving institution 
has agreed to participate in an articulation agreement, that agreement must be consistently 
honoured. If there are conditions restricting the use or applicability of transfer credit, the 
receiving institution must clearly state under what circumstances the transferable courses 
cannot be used for credit (e.g. in specified faculties or programs). 
 

Transfer Credit and Advanced Standing 
Transfer credit helps students achieve educational goals in several ways: 

• it may satisfy specific requirements for a credential;  
• it may satisfy requirements for progression through a program; 
• it may affect a student’s enrollment priority; and, 
• it may satisfy course prerequisites 

 
However, if an institution uses pre-requisites to determine enrollment priorities, program 
eligibility, or qualifications to proceed through different stages of a program, an alternate way 
to record prior learning may be needed. An award of transfer credit recognizes that the student 
has acquired the learning associated with the course, but a record of transfer credit for a course 
may not be recognized as fulfilling a pre-requisite. Thus, receiving institutions may consider 
granting transfer credit in the form of advanced standing or a course exemption. The 
transferred course is thus recognized in the institution’s records as satisfying a course pre-
requisite, in order to enable the student to proceed in that subject, and the student is not 
required to re-take that course. Depending on the type of student record system in use, 
another valuable tool might be a permanent pre-requisite waiver for a student. In some student 
record systems, this waiver must be re-set each term. 
 

Taking Courses as a Visiting Student 
Students at an institution may decide to take courses at another institution, if space is limited in 
the same course at their own institution, or because a particular course is not offered at their 
own institution. They take these courses with the intention of transferring credit back to their 
home institution (the receiving institution).  
 
At many institutions, it is standard practice for the student taking a course elsewhere to obtain 
a Letter of Permission (LOP), which confirms that the home institution is aware of the student’s 
enrollment elsewhere and will accept the other institution’s course for transfer credit. It is 
recommended that institutions only refuse requests for Letters of Permission where there are 
solid and justifiable reasons for doing so, based on the best interests of the student. Students 
may occasionally request retroactive LOPs for courses they have already taken elsewhere as 
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visiting students; some institutions’ policy is not to issue retroactive LOPs, on the basis that it is 
in the student’s and institution’s best interests to determine in advance whether a course at 
another institution is relevant to the student’s academic plans. 

Transfer Credit Requests for Courses  
Already Used Toward a Credential 
Students may request transfer credit for courses already used to earn a credential, with the 
intent of using the credit toward completing a subsequent credential. Some receiving 
institutions will only accept completed credentials as meeting pre-requisites for admission, and 
will not accept individual courses within those credentials for transfer credit. If a receiving 
institution has no stated policy on granting transfer credit for courses within completed 
credentials, the institution’s residency requirement may be used to uphold the credibility and 
integrity of its own credentials. For example, if a student enrolls in a 120-credit program with a 
75% residency requirement, they could be granted any amount of transfer credit, but would 
only be permitted to apply 30 transfer credits toward completion of that program.  
 

Recording Transfer Credit on the Student’s Record 
Transfer credit becomes part of a student’s record, and as such is frequently used for advising, 
checking course prerequisites, and assessing progress made towards a credential (Association 
of Registrars, 2003). If a student needs a record of their transfer credit, most institutions are 
capable of producing an unofficial student record, often referred to as an internal or advising 
transcript. These records are usually available on-line to the student and to advisers. The details 
of transfer credit awarded should appear prominently on this record, and credit totals should 
include transfer credit as appropriate to the institution’s record system. 
 
Some institutions use an additional feature of their student information system (SIS): a transfer 
evaluation summary that gives a student or adviser the clearest indication from where each 
part of the student’s total transfer credit came. This on-line document can also be sent by email 
to a student when  admission is granted. If it is uncertain at the time of admission whether 
transfer credit for any external course will be awarded, the institution should indicate that the 
request for credit is “currently being evaluated” or “to be determined”. If no credit is to be 
awarded for a course, the summary should state that explicitly, and should not give the 
impression that credit might be awarded at a later date. 
 
The student’s official record or transcript, released at the student’s request to prospective 
employers and to other educational institutions, need not contain full details of transfer credit. 
However, transcripts from most institutions will summarize the discipline in which transfer 
credit was granted, the amount of transfer credit granted, and the institution(s) at which the 
transferred courses were taken. Some institutions indicate only on records that “[n] units of 
transfer credit have been applied” and do not include the credit’s source or allocation. 
Summary formats such as these avoid issues relating to the endorsement or validation of 
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another institution’s courses, but may not convey valuable information about the student’s 
complete academic record. 
 

Denying Transfer Credit 
It is standard but not universal practice for receiving institutions to deny transfer credit in some 
cases. For example, requests for transfer credit may be denied: 
 

• to certain categories of students, e.g., those not seeking a credential at the receiving 
institution 

 
• for certain types of coursework, e.g.: 

o course work considered to be not at the undergraduate level (e.g. preparatory or 
development courses); 

o courses in disciplines outside the defined curriculum range at the receiving 
institution; 

o practicum courses; 
o duplicate courses. 

 
• based on the type of sending institution, e.g.: 

o course work taken at an unrecognized institution;  
o course work at an institution that is not a member of the BC Transfer System. 

 
• because of  insufficient performance by the student, e.g.: 

o student receiving a grade in the course below the minimum grade required to 
receive transfer credit;  

o incomplete or failed courses. 
 

• because of  the amount of time elapsed since the course was taken (particularly in 
disciplines where content or knowledge frequently change). 

 
• if credit for the course has already been used to complete a degree or other credential. 

 
• if credit for the course cannot be applied to fulfilling the student’s planned program of 

study (e.g. a transferred course accepted for credit towards a Science credential may 
not be eligible for credit toward a Social Work credential). 

 
While institutions have the right to deny transfer credit for a course that they feel does not 
meet their institution’s or program’s standards or expectations, they should also be mindful 
that denying credit may affect the program completion plans of transferring students. It is 
recommended that if an evaluation of a transfer request determines that no credit should be 
awarded, the evaluator should be asked to explain the reasons for their decision - and that, 
based on that information, other credit options be suggested if any are feasible, such as 
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awarding elective or unassigned credit. However, institutions should also be mindful of the 
articulation principle of respecting disciplinary expertise (as outlined in How to Articulate). This 
means that transfer credit can be denied if, in an evaluator’s expert opinion, a course does not 
meet the institution’s expectations for course equivalency.  
 
Some institutions may also deny transfer credit based on the degree or graduation requirement 
for the faculty or program the student is enrolled in, i.e. if the requested amount of transfer 
credit exceeds the amount of credit the student requires to complete the program. In such 
situations, it is recommended that the institution award all transfer credit earned, and to use 
residency and/or graduation requirements to restrict how transfer credits can be used. 
 

Appeals of Transfer Credit Decisions 
A formal procedure for students to appeal transfer credit decisions should be established by 
receiving institutions (FitzGibbon, 2011). It is recommended that information on the appeal 
process be easily available to students, including what types of transfer-related decisions may 
be appealed, how an appeal can be filed, and how appeals will be adjudicated. Additionally, the 
decisions and reasons of the adjudicator(s) should be communicated internally, so that any 
recurring problems with institutional transfer credit processes can be identified and addressed. 
The process of each appeal also needs to be well-documented.  
 
Students cannot wait indefinitely for decisions on applications for transfer credit. If a full 
assessment of a student’s transfer credit has not been made after a specified period following 
the request, that situation should be included in the appeals policy as a valid reason for an 
appeal. 
 

Inter-Provincial and National Transfer Protocols 
Institutions should be aware of several protocols on transfer credit that have adopted to 
address barriers to student mobility within Canada. 
 
The Pan-Canadian Protocol on the Transferability of University Credits: 
http://www.cmec.ca/Publications/Lists/Publications/Attachments/198/Pan-Canadian-Protocol-
Transferability-University-Credits.pdf 
This protocol “provide[s] for the transferability of first-and second-year university course 
[including the final year of studies leading to a diploma of college studies (DCS) in Quebec and 
the university transfer courses offered by community colleges and university college in British 
Columbia and Alberta]”. 
 
The Ministerial Statement on Credit Transfer in Canada:  
http://www.cmec.ca/Publications/Lists/Publications/Attachments/216/ministerial-statement-
credit-transfer-2009.pdf 

http://www.cmec.ca/Publications/Lists/Publications/Attachments/198/Pan-Canadian-Protocol-Transferability-University-Credits.pdf
http://www.cmec.ca/Publications/Lists/Publications/Attachments/198/Pan-Canadian-Protocol-Transferability-University-Credits.pdf
http://www.cmec.ca/Publications/Lists/Publications/Attachments/216/ministerial-statement-credit-transfer-2009.pdf
http://www.cmec.ca/Publications/Lists/Publications/Attachments/216/ministerial-statement-credit-transfer-2009.pdf
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This statement recognizes that “credit transfer agreements among institutions of higher 
education…increase opportunities for students to access postsecondary education by 
facilitating student mobility between institutions and sectors”. 
 
The BC/Alberta Transfer Protocol: bccat.ca/pubs/BC-ABprotocol.pdf 
This protocol “is to provide assurance to students that they will receive transfer credit for 
courses or programs they have successfully completed where the content/outcomes are 
demonstrably equivalent to those offered at the institution to which they transfer”. 
 
When institutions are developing or revising transfer credit policies, the principles contained in 
these protocols and statements should be taken into account. 
 

 
 
  

Recommendations for Receiving Institutions – Addressing Challenges 

 Assess new students for transfer credit at the time of admission, or audit transfer 
 credit as early as possible in the student’s career 

 Clearly show students how transfer credit is determined  

 Clearly show students how transfer credit applies to the student’s desired credential 

 Refuse Letters of Permission only in justifiable situations 

 Apply transfer credit policies or agreements in a consistent fashion, and clearly 
 explain situations when exceptions will apply 

 Have a timely and transparent process to manage and adjudicate transfer credit 
 appeals 

 Have a well-developed and published transfer credit policy 

http://www.bccat.ca/pubs/BC-ABprotocol.pdf
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Assessing Transfer and Articulation Requests 
 
Articulation requests are generally assessed by faculty members in the academic department 
most closely aligned with the content or subject of the course for which transfer credit is being 
requested.  

It is recommended that assessors have adequate knowledge of the relevant discipline, subject 
content, and institutional policies regarding the awarding of transfer credit in order to be able 
to make an informed decision. It is also important for an assessor to understand where or how 
to refer the transfer credit request elsewhere, if they feel they do not have the appropriate 
expertise to review the request. 

Assessors should also be made aware of the institution’s process for resolving disputes over 
transfer credit decisions, and the role of the assessor in that process. 

The assessor should have access, for advice and guidance, to  
• an experienced department head, or academic dean;  
• the institution’s Institutional Contact Person (ICP)1; and, 
• the staff member who facilitates assessment of transfer credit requests.  

It is also recommended that faculty members involved in transfer credit assessment regularly 
attend provincial articulation committee meetings. These meetings foster better understanding 
of other institutions and their courses, and establish the inter-institutional contacts vital to the 
success of the articulation process.  

Occasionally, a large volume of assessments must be completed urgently, often in the summer 
months when faculty assessors are less available.  Additionally, in some departments within 
some institutions, staff rather than faculty assess the majority of student-specific transfer credit 
assessments, and also facilitate the evaluation of articulation requests. Hence, responsibility for 
transfer credit assessments may depend more on institutional culture or practices rather than 
on strictly academic principles.  

It is recommended that requests for assessment be directed to qualified faculty assessors as a 
regular practice, and that assessments only be made by other individuals in emergency 
situations. Assessors making assessments in subjects or disciplines outside their own areas of 
expertise should, whenever possible, consult records of previous assessments involving similar 
courses, programs, or institutions, to ensure that their decisions do not set a precedent which 
could be problematic for the relevant department or program in the future.  

It is also important, if assessments are being made in emergency situations, that students not 
be given expectations of receiving credit, since these could also be problematic if a faculty 
assessor’s opinion on the appropriate credit award differs from other assessors’ opinions. 

                                                 
1 Each institution in the BC Transfer System is required to identify an Institutional Contact Person who has authority to handle 
transfer credit matters. The ICP for each BC Transfer System member institution is listed at  bccat.ca/articulation/icp/ 
 
 

http://bccat.ca/articulation/icp
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Transfer Credit for Courses Outside the 
Institution’s Curriculum 
A receiving institution’s transfer credit policy should address whether and what type of transfer 
credit should be granted if the content of the course for which articulation is requested does 
not match any subjects or topics offered by the institution. For example, a receiving institution 
might be asked to articulate another institution’s course on Maritime Law, but the receiving 
institution may not have any courses in this subject or discipline. 
 
As recommended in How to Articulate, assessing this type of transfer credit request should 
involve determining whether the nature or content of the course merits transfer credit, and 
obtaining an academic assessment of whether an award of transfer credit is appropriate. This 
process might best be carried out under the authority of an academic dean or the ICP. If 
administrative staff are asked to assess the transfer credit request (for example, when faculty 
assessors are not available), the institution should have clear criteria on which to base decisions 
in these circumstances. 
 
In some situations, it may not be clear which department, program, or discipline should assess a 
course for which transfer credit is being requested. It is recommended that faculty assessors in 
one discipline or program not be permitted to award transfer credit in another discipline or 
program; instead, the transfer credit request should be redirected to the other discipline or 
program for their assessment. An academic dean could also be asked to make a determination 
of which discipline or program is the appropriate assessor, or to assess the request themselves 
if there is no one discipline that clearly matches the course involved in the request.  

Recommendations for Receiving Institutions  
– Assessing Transfer Credit Requests 

 Establish policy and clear role responsibilities to guide the transfer articulation 
 process within the institution 

 Direct articulation requests to faculty members for assessment, except in exceptional 
 circumstances 

 Ensure that faculty members assessing articulation requests have appropriate 
 qualifications to make an informed judgment 

 Ensure that staff members assessing articulation requests have clear criteria to guide 
 their decisions 

 Ensure that faculty members involved in assessment attend articulation committee 
 meetings 

            
    

http://www.bccat.ca/info/handbook/pages/introduction-assessing-articulation-request?in_handbook=29
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Case-by-Case Articulation 
 
A receiving institution may receive a request for transfer credit involving a course that has no 
articulation agreements listed in the BC Transfer Guide. This could be because: 
 

- the sending institution is located in BC but is not a member of the BC Transfer System; 
- the sending institution  is located in another part of Canada, or elsewhere in the world;   
- the course was offered as a non-credit course at the sending institution; and/or, 
- the course is not numbered by the sending institution as a university-level course 
(numbered as 100 or above). 

 
In such situations, a case-by-case assessment will be conducted to determine whether credit 
should be awarded. This process is sometimes referred to as a “student-specific transfer credit 
assessment” or “non-articulated transfer credit assessment”. Students submitting such 
requests may be required to provide a course outline or other supporting documentation, or 
may only be asked to do so if additional information is needed to evaluate the request. 
 
Part of assessing a case-by-case requests may include the TCC or other receiving institution staff 
member determining whether the request should be directed to a faculty member for 
assessment, or whether the request should be not be processed for non-academic reasons 
(e.g., lack of adequate supporting documentation). In the latter case, receiving institutions 
should establish criteria to identify when a request for assessment should be declined. 
 
For example, if the University of Victoria (UVIC) receives a request that is a case-by-case 
articulation for a course from a university or college in North America, it uses the calendar 
description of the course from the institution where the course was taken. UVIC requests a 
course outline from the student only if there is doubt about the nature of the course. Other 
receiving institutions routinely require the student to provide an official course outline. While 
this document may contain important information for assessing a case-by-case request, 
obtaining it can be a challenge for the student. A calendar description alone may provide 
sufficient information to evaluate a request, especially if no guarantee is given or implied that 
the same evaluation outcome will occur in similar cases. However, for true articulation of a 
course, implying a contract between the sending and the receiving institution, the practice of 
requiring a course outline is prudent. 
 
A request for transfer credit may be accompanied by a course outline that does not contain 
sufficient information to assess whether an award of transfer credit is justified. This may be 
particularly true for course outlines from post-secondary institutions outside Canada and the 
United States, which may use different course outline formats. The receiving institution may 
request further information on the course from the student or from the institution (e.g., a 
course syllabus distributed in class, or the official course information used in the institution’s 
internal approval process). However, the receiving institution may also need to consider 
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whether such information will be easily obtainable, and how the request for transfer credit will 
proceed if the desired information cannot be provided. 
 
If a case-by-case assessment results in transfer credit being awarded, most institutions record 
the transfer credit assessment internally, and use it as a precedent if another student or 
applicant requests transfer credit for the same course. However, such assessments are usually 
not published publicly and are not considered formal agreements. The receiving institution 
usually does not advise the sending institution of the decision to award credit, and there is 
generally no expectation that the sending institution will advise the receiving institution of 
curriculum changes, course numbering changes, or other changes affecting the transferred 
course.  
 
Institutional policy or the judgment of staff should determine whether the outcome of a case-
by-case assessment is applicable to later requests involving the same course. Generally, an 
assessment should have been made within the previous five years for the outcome to be used 
as a precedent, but this will vary by discipline. Institutions should also be mindful that awarding 
transfer credit for one course from a particular institution does not necessarily establish a 
precedent for requests involving other courses from the same institution. Alternatively, 
institutions can formalize the results of a case-by-case assessment using the TCES, which 
creates a permanent record of the evaluation and can also contribute to creating consistencies 
across the BC Transfer System by publicizing the receiving institution’s assessment of the 
course’s transfer value. 
 
Although institutions receive case-by-case articulation requests and more standard articulation 
requests from quite different sources and in completely different forms, a faculty member 
evaluating an assessment request might see little difference between the two types of 
requests. Sometimes case-by-case assessment requests receive a higher task priority because 
the request is initiated by a student who has enrolled or is planning to enroll at the institution. 
In such situations, the staff member facilitating the evaluation should communicate the priority 
of the request to the evaluator. 
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Maintaining Internal Transfer Records 
 
Each time an evaluation of a transfer request results in transfer credit being awarded, that 
award must be recorded. Most institutions maintain an internal set of records for their own 
reference, listing transfer credit decisions which are not eligible to be included in the BC 
Transfer Guide: for example, transfer credit decisions that involve courses offered by out-of-
province institutions, and by BC institutions that are not members of the BC Transfer System. 
 
Internal transfer records must be consulted for every case-by-case articulation to ensure 
consistency in evaluations. For courses within BC, the BC Transfer Guide should also be 
consulted. If there is a discrepancy between the institution’s records and the BC Transfer Guide, 
the information in the BC Transfer Guide should prevail. Any errors in either database should, 
of course, be corrected.  
 
Generally, internal transfer records are not available to prospective or enrolled students, with 
access limited to authorized staff. However, some institutions choose to publish their internal 
transfer decisions in the form of a simple, searchable, public database. For institutions that 
decide to make their internal transfer database publicly available, the public database should 
also refer or link to the BC Transfer Guide.  
 
Institutions that choose to make their internal transfer databases publicly accessible should be 
cautious about publishing transfer credit assessments that have not been formally articulated 
through the TCES. If there are restrictions on the use of credit listed in an internal transfer 
database, the institution must clearly state the conditions of use, such as situations when the 
listed credit might not be applicable. Generally, once an internal credit record is publicly 
published, the institution must honour the stated equivalencies. 

 

Recommendations for Receiving Institutions – Case-by-Case Assessment 

 Maintain a single database including both formal articulation agreements and  
 case-by-case evaluations 

 Honour the agreements listed in the BC Transfer Guide if a discrepancy arises 
 between the BC Transfer Guide and the institution’s own records of transfer credit 
 awards 

 Establish conditions under which previous decisions on transfer credit for a course 
 are used as precedents, if there is no formal articulation agreement for a course 

 Use similar evaluation processes for formal articulation and for case-by-case 
 assessment 

 Include a link to the BC Transfer Guide if there is public on-line access to the internal 
 transfer credit database 
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The Transfer Credit Evaluation System (TCES) 
 
There is unanimous agreement among receiving institutions that BCCAT’s Transfer Credit 
Evaluation System (TCES) is effective and efficient. Staff members who used earlier processes, 
especially those that were paper–based, never wish to return to those days.  
 
A complete description of the operations of the TCES is available in BCCAT’s Transfer Credit 
Evaluation System User Manual, available upon request from BCCAT. 
 
The TCES gives the following options for a receiving institution to respond to or redirect each 
new request for evaluation: 

- Establish credit 
- Deny credit 
- Return for more information 
- No change 
- Close request 
- Forward  request 

 
The “establish credit” option will create a transfer credit agreement that will be recorded in the 
BC Transfer Guide, and which will replace any existing credit arrangement listed in the guide.   

 
The “deny credit” option will create a “no credit” listing in the BC Transfer Guide.  
 
The “return for more information” option will return the request to the sending institution. This 
request should be accompanied by a comment from the receiving institution describing the 
additional information needed to evaluate the request. 
 
The “no change” option will not change the listing in the BC Transfer Guide, and will generate 
an email to the sending institution confirming that the existing agreement has been reviewed 
and is considered to still be in effect. 
 
The “close request” option sends a notification to the sending institution that the request has 
been closed and no formal agreement will be established. Instead, the course will be evaluated 
on a case-by-case basis based upon student demand. This option is different from the “deny 
credit” option in that no record of the transaction will appear in the BC Transfer Guide. 
 
The “forward request” option allows the evaluation request to be sent via email to an 
evaluator. 
 
Institutions should be aware that BCCAT has established a timeline for completion of 
articulation requests submitted through the TCES. If a receiving institution does not reply to an 
articulation request within a year of the request being sent, the request is considered to have 
expired, and it is removed from the TCES.  
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Technology and Transfer Credit 
 
Recent developments in technology may potentially affect the future processing and availability 
of transfer credit information.  For several years, data from the BC Transfer Guide have been 
made available to BC Transfer System members in the form of a web service, which allows 
institutions to connect directly to the BC Transfer Guide database and pull data as Extensible 
Markup Language (XML).  Institutions can then display data from the BC Transfer Guide in real 
time, either on their public websites or via their internal networks.  This service is available free 
of charge from BCCAT.  Institutions interested in using this web service should contact BCCAT. 
 
In addition, BCcampus is currently working on implementing an electronic transcript exchange 
that will result in student academic records being exchanged between BC post-secondary 
institutions via XML.  While only a limited number of institutions are currently participating, 
preliminary discussions have taken place about how transfer credit information could be 
included as part of the data exchange.  For example, it would be possible to pull data from the 
BC Transfer Guide for a student’s electronic record and then present the receiving institution 
with an articulation report listing the student’s transferable credits.  This could help expedite 
transfer credit processing, particularly for institutions that choose not to maintain their own 
internal transfer tables.  Further discussions will be required to properly consider the scope and 
desirability of such a feature. 
 

Recommendations for Receiving Institutions - Technology 
 

 Ensure student information system is capable of using XML 

 Develop processes for processing transfer credit 

 Contact BCCAT if interested in receiving access to the BC Transfer Guide web service 
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Training for the Articulation Process 
 
Most institutions in the BC Transfer System already have a considerable history of evaluating 
transfer credit on behalf of incoming students. However, there may be different levels of 
expertise among faculty, advising staff, admissions staff, and administrative staff. 

Sometimes new faculty members have no experience or knowledge of BC’s well-established 
transfer infrastructure. These faculty members can be introduced to pertinent sources of 
information such as the How to Articulate guide and institutional transfer credit policies. They 
could also be trained on how to evaluate a student record and/or a course outline for the 
purposes of transfer credit assessment. 

Advising and admissions staff members also need information about the nature of each 
academic discipline at their institution, and an understanding of how certain courses are likely 
to be evaluated for transfer credit. This is important knowledge, whether or not these staff 
members actually conduct the evaluations. If staff members do evaluate transfer credit 
requests, they will need considerable knowledge of the relevant discipline. Therefore, if 
possible, each staff member participating in evaluations should develop expertise in evaluation 
within specific academic disciplines. Institutions should encourage staff members to participate 
in relevant courses, webinars, or online/face-to-face workshops, such as those offered by the 
American Association of Collegiate Registrars and Admissions Officers (AACRAO). Sometimes, 
these exchanges shed more light on international issues than on domestic transfer credit 
principles, but a broader, more professional evaluation perspective will always be beneficial. 

Annual in-house transfer credit workshops have been very successful at some institutions. 
Typically, a half-day workshop might be offered for each faculty or division in the early part of 
the academic year.  

Frequent communication, such as weekly meetings, is important for admissions and advising 
staff to ensure that their practices are consistent with ever-changing circumstances, processes, 
work priorities, and policies. If changes are abrupt rather than incremental, it is important for 
the relevant information to be distributed in a timely manner to all staff whose work may be 
affected. 

BCCAT is prepared to provide training to institutional staff on limited topics, such as the 
articulation process, and the use of the TCES, upon request.  For more information, please 
contact BCCAT. 

Recommendations for Receiving Institutions –  
Training for the Articulation Process 

 Provide appropriate training for coordinators, evaluators, and administrators to 
ensure consistency and efficiency 

 Provide opportunities for ongoing training and frequent communication among 
evaluators, advisors, and admissions staff 
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Effective Date Ranges for Transferable Credit 
 
Articulation requests often include backdated start dates. For example, a request is received in 
September 2013 to evaluate a course for transfer credit, but the requested start date for the 
agreement and the first offering of the course is given as September 1998. The course outline 
that is sent for evaluation should match the start date of the agreement. If the course has 
changed since the requested start date, separate requests for evaluation should be sent for 
each period that the course was offered in that form, accompanied by the course outline used 
during that period.  
 
Backdating a transfer agreement for longer than a year can potentially affect the amount of 
credit awarded to students who have already had their transfer credit evaluated and are now 
attending the receiving institution. Sometimes it is worth analyzing student records to see if 
there are any students that should receive additional transfer credit because of a new 
agreement that is backdated.  
 
Receiving institutions should not be expected to retroactively assess courses for which a 
transfer agreement has been established unless they choose to do so, perhaps on the request 
of an individual applicant or student. Already published transfer credit agreements should not 
be changed retroactively unless the change clearly benefits all students. Any re-evaluation of an 
already articulated course should be made in the context of the receiving institution’s current 
curriculum, rather than of the curriculum in place at the time the course was taken. The 
purpose of evaluating an old course is to assist a current student, rather than to backfill a 
missing archive. 

Reassessing Existing Agreements 
If an existing transfer agreement is reassessed, there are five possible outcomes, each with 
different implications:  

- the transfer credit value might be increased; 
- the transfer credit value might be decreased; 
- conditions might be added to the transfer agreement (e.g., establishing a minimum 

grade in the course at the sending institution that the student must achieve to receive 
transfer credit at the receiving institution); 

- the transfer agreement might be cancelled; or, 
- the transfer agreement might remain the same 

 
Receiving institutions need to remember that changes to existing transfer agreements may 
affect sending institutions. If a receiving institution is contemplating a major curriculum change 
that may affect transfer agreements, the receiving institution should give as much advance 
notice as possible of the change to sending institutions that could be affected.  
 
There should also be consultation between sending and receiving institutions on planned 
changes, which could take place through the articulation committee(s) of the relevant 
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discipline(s). At least a year’s notice of planned changes is recommended for a smooth 
transition. 
 
An increase in the value of an existing transfer credit agreement can become effective 
immediately or at the start of the next academic year. There is no need to give any special 
notice of the change to the sending institution, or to ask the sending institution to notify 
students who might already be taking the course or program.  
 
When an existing transfer credit agreement is made more restrictive, or if the credit value 
awarded to a course is decreased, the existing agreement must remain in effect until the 
sending institution and its students have been advised of the change. Generally, this means 
honouring the existing agreement until the end of the current academic semester or for up to 
one calendar year from the date of the change.  

Participating in Planned Curriculum Changes 
It is usually the responsibility of the ICP at a receiving institution to be aware of potential or 
actual curriculum changes that might affect existing articulation agreements. Ideally, the ICP 
will have input to the curriculum revision process, to provide information on the transfer-
related impacts of the changes. Even minor changes, such as re-numbering a course or 
changing a discipline’s designation or coding, can have a significant impact on activities at 
sending institutions and on the record-keeping systems of the receiving institution. 
 
For example, in 2006 the Psychology department at a large university proposed a re-numbering 
of PSYC 100 to PSYC 101. PSYC 100 + PSYC 102 is a popular first-year course sequence at many 
institutions, and these two courses at this university were part of many transfer credit 
agreements. The reason for the proposed change was to standardize the appearance of the 
first-year course sequence by numbering the two courses as PSYC 101 and PSYC 102. However, 
the ICP discovered that some 15 years earlier the same institution had offered PSYC 101, which 
had a higher credit value and was subsequently split into PSYC 100 and PSYC 102. Changing 
PSYC 100 to PSYC 101 would have required significant re-configurations of transfer agreements, 
complex date range-sensitive duplication rules within the institution’s own transfer credit 
records system, and other complications. The benefits to the change did not justify the 
associated costs, so although the proposal had passed through two levels of internal approval 
by the time the ICP became involved, the proposal was dropped at the urging of the ICP. 
 
This example demonstrates why receiving institutions must be prepared to design and maintain 
transfer credit record systems that are able to accommodate agreements covering many 
different time periods, and with the capability to accommodate different agreements involving  
the same course.  
 
For example, an agreement made in 1998 that is effective for a course taken at the sending 
institution between Sept 1999 and Aug 2002 must be honoured for any student applying for 
transfer credit who took the course during that time – especially if the transfer credit 
agreement for that course was different before or after that time. 
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Recommendations for Receiving Institutions –  
Effective Date Ranges for Transfer Credit 

 Pay close attention to the effective dates of articulation agreements 

 Monitor the institution’s curriculum for proposed or actual changes that could 
potentially affect transfer credit agreements 

 Do not change transfer credit retroactively unless the change benefits all students 
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Volume of Articulation Requests 

One of the many benefits of BCCAT’s TCES is the ability to examine the volume of articulation 
requests that are sent and received. The tables below outline the number of articulation requests 
sent and received by BC Transfer System member institutions from January 2012 to January 2013. 

Table 2:  Articulation Requests Sent and Received, January 1/2012-January 1/2013 

 Number of Articulation 
Requests Sent 

Number of Articulation 
Requests Received 

Alexander College* 42 1 
Athabasca University 37 206 
BC Institute of Technology ** 0 1 
Camosun College  408 0 
Capilano University  261 90 
College of New Caledonia  39 41 
College of the Rockies  643 134 
Columbia College  270 27 
Coquitlam College  39 0 
Corpus Christi College  70 4 
Douglas College  1417 3 
Emily Carr University  0 48 
Fairleigh Dickinson University* 0 32 
Justice Institute of BC 0 0 
Kwantlen Polytechnic University  421 430 
Langara College  114 0 
Nicola Valley Institute of Technology  211 34 
North Island College  341 38 
Northern Lights College  44 0 
Northwest Community College  217 36 
Okanagan College  114 283 
Quest University*/** 0 0 
Royal Roads University** 0 0 
Selkirk College  43 0 
Simon Fraser University  0 496 
Sprott-Shaw Degree College*/*** 44 25 
Thompson Rivers University  62 502 
Thompson Rivers University, Open 
Learning  

73 444 

Trinity Western University  335 323 
University Canada West* 0 157 
University of BC – Okanagan Campus  0 369 
University of BC – Vancouver Campus  0 510 
University of Northern BC  0 479 
University of the Fraser Valley  869 544 
University of Victoria  0 513 
Vancouver Community College  0 0 
Vancouver Island University  77 384 
TOTAL 6191 6154 

*Articulation limited to program(s) with Minister’s consent. 
**BCIT, Quest, and RRU maintain internal transfer databases, with most of their transfer evaluation activity taking place outside the TCES. 
*** Name changed to Acsenda School of Management in May 2013. 
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The factors that are likely to influence the volume of requests received are: 

• Breadth of curriculum (a broad curriculum at a receiving institution is likely to generate 
more transfer credit requests than a narrower curriculum); 

• Range and nature of  programs offered at the receiving institution; 
• Receiving institution’s geographical proximity to sending institutions; and,  
• Receiving institution being included in “select all” function of the TCES 

 
Regardless of the annual volume of requests received, a large institution with a diverse 
applicant pool will process many more (student-specific) transfer credit evaluations than are 
represented in the data collected by BCCAT. A study of articulation costs (Jarvis, 2004) refers to 
these student-specific requests as ‘non-articulated transfers’ and reports that one institution 
“estimated the cost …to be three and a half times that of transferring an articulated course”. 
The study does not explain the basis for this cost estimate. However, non-articulated transfer 
requests are generally more difficult to evaluate because of:  

• no standardization of course outlines; 
• different pedagogies; 
• translations from various languages; and/or, 
• possible difficulties in communicating with the course owner/author or her/his 

institution  

Articulation Requests and Triangulation 
When BC’s university colleges transitioned from being only sending institutions to being both 
sending and receiving institutions, they had to decide whether to evaluate a large volume of 
lower-level courses offered by other sending institutions. At that time, the university colleges 
often had degree programs offered in affiliation with a university. Thus, transfer agreements 
already established by that university was easily used as the basis for a triangulation process. 
For example, many of the Arts degree programs at UFV began as degree programs affiliated 
with SFU. Hence, it was natural for UFV to use SFU’s transfer agreements to evaluate transfer 
credit requests from other institutions, when those requests involved courses that had already 
been articulated by SFU. Maintaining consistent academic standards for these university 
colleges was easier when they relied on the articulations already established by their affiliated 
universities. 
 
Degree programs offered by most BC post-secondary institutions now are not usually affiliated 
with another institution. However, if a receiving institution did not previously receive large 
numbers of articulation requests, a triangulation process using established articulation 
agreements could still be the most expedient way to evaluate large numbers of transfer 
articulation agreements. A new receiving institution faced with large numbers of articulation 
requests could also prioritize those requests based on criteria such as:  
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• the size of the sending institution; 
• existing (or anticipated) student flows from the sending institution; 
• whether there is a close match of curriculum between the sending and receiving 

institutions; and/or,  
• the credentials offered by the sending institution. 

 
If students enter a receiving institution with unarticulated courses, articulation evaluations 
could be initiated relatively quickly if the unarticulated courses were from a BC Transfer System 
member institution and had been taken recently. The ICP could use TCES to initiate such an 
evaluation. 
 
A new feature of the TCES allows receivers to request course outlines from other BC Transfer 
System members.  This new feature will allow receivers to make more informed decisions when 
establishing credit for unarticulated courses from other BC Transfer System members. 
 
Receiving institutions may also select only those transfer credit requests it wishes to articulate, 
based on whether the request involves a course that is likely to already have an equivalent or to 
be awarded transfer credit.  
 

 
 

Recommendations for Receiving Institutions  
- Managing Articulation Requests  

 
 Assign priorities for evaluation to incoming requests for articulation 

 When appropriate, use existing transfer agreements to establish articulation 
agreements 

 Determine a strategy for managing articulation requests (e.g. when or how to select 
the requests that will be articulated) to best meet the institution’s needs 



 
Receiver’s Guide    25 (BCCAT Resource)
 
 
 
 

Timeliness 
 
Lack of timeliness in processing articulation requests is a common complaint about the 
articulation process.  Table 3 (below) and 4 (next page) present data from January 2012 to 
January 2013 on the average processing time in days for institutions completing more than 50 
transfer credit evaluations through TCES. The tables distinguish between numbers including and 
excluding receiver-initiated evaluations, since receiver-initiated evaluations are usually 
completed immediately and thus may considerably reduce the average time for evaluation. 
 
Table 3: Average Response Rate for Requests for Transfer Credit Evaluation at BC Transfer 
System Member Institutions with >50 Completed Evaluations, Without Receiver-Initiated 
Evaluations, January 1/2012 – January 1/2013 
 
 Number of Completed 

Evaluations 
Average Time for Evaluation 
(in Days) 

Art Institute of Vancouver 96 86.22 
Athabasca University 245 71.65 
Capilano University 73 14.74 
College of the Rockies 91 75.35 
Kwantlen Polytechnic University 461 102.00 
Okanagan College 162 158.45 
Simon Fraser University 366 39.04 
Thompson Rivers University 174 255.76 
Thompson Rivers University –  
Open Learning 

434 73.02 

Trinity Western University 227 173.16 
University of BC - Vancouver 495 85.25 
University of BC - Okanagan 368 82.03 
University Canada West 113 18.67 
University of the Fraser Valley 617 91.49 
University of Northern BC 463 72.22 
University of Victoria 645 47.59 
Vancouver Island University 339 81.93 
AVERAGE  315.82 89.92 
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Table 4: Average Response Rate for Requests for Transfer Credit Evaluation at BC Transfer 
System Member Institutions with >50 Completed Evaluations, Including Receiver-Initiated 
Evaluations, January 1/2012 – January 1/2013 
 
 Number of Completed 

Evaluations 
Average Time for Evaluation 
(in Days) 

Art Institute of Vancouver 97 85.33 
Athabasca University 286 61.38 
Capilano University 389 2.77 
College of the Rockies 123 55.75 
Fairleigh Dickenson University 170 22.46 
Kwantlen Polytechnic University 518 90.78 
Okanagan College 222 115.63 
Simon Fraser University 537 26.61 
Thompson Rivers University 199 223.63 
Thompson Rivers University  
– Open Learning 

674 47.02 

Trinity Western University 1004 39.15 
University of BC - Vancouver 685 61.60 
University of BC - Okanagan 670 45.06 
University Canada West 158 13.35 
University of the Fraser Valley 1542 36.61 
University of Northern BC 796 42.01 
University of Victoria 1116 27.50 
Vancouver Island University 549 50.59 
AVERAGE 540.83 58.18 
 
 
The sustainability and efficiency of the articulation process depends on timely responses to 
articulation requests. However, it is hard to define “timely” because of the potentially great 
variation in the length of each phase of the process (e.g., evaluating the request may take 
longer if a qualified evaluator is not readily available or identifiable). 
 
Receiving institutions also should be aware that articulation requests within the TCES are 
expired if a response is not received from the sending institution within a year.  Institutions will 
also sometimes receive articulation requests to which they have no matching program. Rather 
than deny credit, the institution can instead choose to close the request through the TCES.  This 
notifies the sending institution that should a student transfer with course in question, they will 
be evaluated on a case by case basis. 
 
Receiving institutions can also create auto-forwards through the TCES, which automatically 
forward articulation requests from a given institution and subject to a faculty advisor.  This 
saves the ICP the task of having to manually forward a request.  Receiving institutions are 
strongly encouraged to establish auto-forwards for high volume disciplines and institutions,  
to help further automate the articulation process. 
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To achieve timely response to articulation requests, a receiving institution will need to have 
addressed the issues outlined in this Guide through planning, training, and resource allocation. 
 

 
 

Recommendations for Receiving Institutions - Timeliness 
 

 Complete articulation requests within a reasonable length of time 

 Establish autoforwards for high volume disciplines/institutions to facilitate the 
 articulation process 

 Set up processes to ensure that requests are managed as efficiently as possible 



 
Receiver’s Guide    28 (BCCAT Resource)
 
 
 
 

Sufficient Staffing to Support  
the Articulation Process 
 
Formal articulation via the TCES should not require extra levels of staffing at receiving 
institutions, except perhaps in the case of changes with system-wide implications, such as when 
Thompson Rivers University – Open Learning changed its course numbering codes from three-
digit codes to four-digit codes. However, the work associated with changes such as these may 
be minimized through advance consultation with BCCAT to determine the most effective way of 
initiating the changes throughout the system. Advance consultation with affected institutions 
will also allow them to estimate the workload that may be associated with the changes, and to 
allocate their staff resources appropriately. 
 
The transfer-related workload for faculty members evaluating transfer requests can be quite 
variable, depending on the area of the faculty member’s expertise and the number of 
articulation requests related to that area. Staff members who manage the articulation process 
should remember that faculty evaluators have many other responsibilities within the 
institution, and should be respectful of that reality when requesting evaluations to be 
completed within a specific time period or by a specific date. 
 
Articulation requests made through TCES are generally less work for administrative staff than 
are student-specific evaluations or case-by-case evaluations. Case-by-case transfer evaluations 
tend to occur in the spring and summer months and around the start of each new academic 
year, and they are almost always time-sensitive. Many enrollment systems prioritize student 
access based on amount of credit earned, and utilize extensive course prerequisite structures to 
determine admission or eligibility to enroll. It becomes increasingly difficult for an institution to 
make timely decisions once a backlog has developed: dissatisfied applicants absorb such 
amounts of staff and faculty time that service levels can spiral downwards. It is recommended 
that transfer-related resources be allocated strategically so as to best manage seasonal changes 
in levels of transfer activity. 
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Principles of Effective Articulation 
(adapted from How to Articulate) 
 
Student Centred:  Students are the ultimate beneficiaries of the articulation process. The availability of 
the articulation process assures them that their learning will be appropriately recognized.  

 

o Students should not have to repeat course content if they have already demonstrated 
mastery of it.  

o Students should not be denied transfer credit because of technicalities.  

o Students should not be credited with learning that they have not acquired, especially if that 
learning is fundamental to their advancement to further study, or is a required element of 
their program of study. 

 

Academic Integrity:  Transfer credit agreements should be consistent with the academic integrity of 
programs and with the right of post-secondary institutions to determine program design and delivery, to 
determine academic prerequisites, and to establish admission criteria and certification requirements of 
academic achievement.2  
 

Parity of Esteem:  Every institution sends and receives students and students request transfer credit 
for the courses they have taken. Faculty should treat courses from other institutions as they would like 
their own courses to be treated. In practice, parity of esteem involves such actions as communicating 
diplomatically, offering constructive suggestions to assist with transferability, avoiding dictating terms of 
transfer agreements, and providing justification for an award of “no credit”. 
 

Equivalency:  Equivalent means “equal in value, amount, function, [or] meaning”.3 A course submitted 
for evaluation for articulation purposes will likely never be completely identical to the corresponding 
course at the receiving institution. The assessment of equivalence involves identifying the degree to 
which the courses match in content or outcomes.  
 

o The degree of similarity between the courses should be close enough so that students 
receiving transfer credit will have the necessary knowledge and background to be 
successful in more advanced courses.  

o Conditions and restrictions on transfer (such as requiring a minimum grade in the course 
for credit to be transferable) should not be included unless those same restrictions 
apply to the equivalent course at the receiving institution, or unless there are clear and 
defensible reasons for doing so.  

 
  

                                                 
2 See the Canadian Ministers of Education Council (CMEC) statement on credit transfer (October 2002), available at 
cmec.ca/Publications/Lists/Publications/Attachments/216/ministerial-statement-credit-transfer-2009.pdf 
3 Oxford Dictionaries Online, oxforddictionaries.com/definition/equivalent. Accessed May 30, 2012. 

http://www.bccat.ca/info/handbook/pages/purpose-handbook-0?in_handbook=29
http://www.cmec.ca/Publications/Lists/Publications/Attachments/216/ministerial-statement-credit-transfer-2009.pdf
http://oxforddictionaries.com/definition/equivalent
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Reciprocity:  If a receiving institution recognizes a sending institution’s course as equivalent to one of 
its own courses, then the sending institution should in turn determine whether to recognize the  
receiving institution’s course as equivalent. Reciprocity may not be possible in all cases - for example, if 
there are differences in the level at which the course is taught, the prerequisites, the rigour of the 
curriculum, or the topics covered – but if articulation has already been established in one direction, this 
should be taken into account when evaluating articulation requests. 
 

Communication:  Prior to beginning studies at another institution, students should have knowledge of 
and current information about available credit transfer opportunities and limitations. Institutions should 
be committed to providing, in a routine manner, current and reliable information about transfer of 
credit policies and procedures, including the right of appeal.4  
 

Transparency:  Assessment practices should be open to scrutiny. Any individual who assigns transfer 
credit based on their assessment of a course should be prepared to explain the reasons for their 
decision, including any influencing factors. Institutions should also be prepared to explain how they 
process articulation requests. All institutions participating in articulation should have an appeal process 
available for students who do not agree with the outcomes of an articulation request.  

 

Efficiency:   Articulation processes should operate as quickly and simply as possible. Delays in 
processing requests for transfer credit may affect students’ ability to move within and between 
institutions. However, institutions should also respect the workload of faculty members when assigning 
evaluations of articulation requests, and should not set unrealistic deadlines for completion of this key 
phase of the articulation process. 
 

Respecting Disciplinary Expertise:  Faculty members or other evaluators are asked to participate in 
the articulation process because of their specialized knowledge of a subject, discipline, or field. When 
processing articulation requests, institutions should make evaluators aware of appropriate transfer 
credit options. However, institutions should not overrule evaluators’ decisions on transferability, or on 
amounts of transfer credit, when these decisions are based on the evaluators’ expert knowledge of the 
specific subject, discipline, or field. 

 
 
 
 

The ‘Golden Guideline’ of Articulation: 
 

Treat all courses as you would want your own to be treated. 
 
 

 

                                                 
4 See CMEC Statement on credit transfer, op.cit. 
 



 
Receiver’s Guide    31 (BCCAT Resource)
 
 
 
 

Appendix 1 
Readiness Checklist for a Receiving Institution 
 

Necessary 

Institutional rules and policies 
□ Develop and publish institutional transfer credit policies, as needed 
□ Determine how transfer credit is to be recorded, by whom, and for which categories of 

student 

Responsibility 
□ Identify ICP for receiving, and set up access to a secure TCES account 
□ Identify contact person in each academic department who will receive requests and 

direct them to the appropriate evaluator 
□ Identify who will be responsible for assessing courses beyond the institution’s range of 

curriculum 

Timeliness 
□ Determine institutional service standards, and set up a reminder procedure for 

evaluation requests that are not returned in a timely fashion 

Consistency 
□ Develop a precedent and tracking database for assessments and articulation agreements 
□ Review How to Articulate to ensure the institution is fulfilling its responsibilities as a 

member of the BC Transfer System and its responsibilities in facilitating the articulation 
process 

□ Review Receivers’ Guide for specific suggestions on effectively fulfilling the role of a 
receiving institution 

□ Provide training for course evaluators 
□ Provide training for advising staff 
□ Provide training for admission staff 

 
Desirable 

Efficiency 
□ Utilize automation to award articulated and other commonly-encountered transfer 

credit 
□ Import transcripts electronically whenever possible 

Appeal 
□ Establish an internal appeal process to resolve disputes over transfer credit decisions 
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Appendix 2 
List of Recommendations for Receiving Institutions 
 

Addressing Challenges 
 

 Have a well-developed, published, and publicized transfer credit policy 
 Assess new students for transfer credit at the time of admission 
 Have a timely and transparent process for adjudicating transfer credit appeals 
 Clearly show students how transfer credit is determined and how decisions can be 

 appealed 
 Clearly show students how transfer credit applies to the student’s desired credential 
 Allow students to compare progress towards different academic outcomes 
 Audit transfer credit early in the student’s career 
 Refuse Letters of Permission only in justifiable situations 
 Apply transfer credit policies or agreements in a consistent fashion, and clearly explain 

 situations when exceptions will apply 

Assessing Transfer and Articulation Requests 
 

 Establish policy and clear role responsibilities to guide the transfer articulation process 
 Direct articulation requests to faculty members for assessment, except in exceptional 

 circumstances 
 Ensure that faculty members involved in assessment attend articulation committee 

 meetings 
 Have a pre-defined process for assessing transfer credit requests involving courses 

 outside the institution’s curriculum 

Case-by-Case Assessment 
 

 Maintain a single database including both formal articulation agreements and case-by-
 case evaluations 

 Honour the agreements listed in the BC Transfer Guide if a discrepancy arises between 
 the BC Transfer Guide and the institution’s own records of transfer credit awards 

 Establish conditions under which previous decisions on transfer credit for a course are 
 used as precedents, if there is no formal articulation agreement for a course 

 Use similar evaluation processes for formal articulation and for case-by-case assessment 
 Include a link to the BC Transfer Guide if there is public on-line access to the internal 

 transfer credit database 
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Technology and Transfer Credit 
 

Training for the Articulation Process 
 

 Provide appropriate training for coordinators, evaluators, and administrators to ensure 
 consistency and efficiency 

 Provide opportunities for ongoing training and frequent communication among 
 evaluators, advisors, and admissions staff 
 

Effective Date Ranges for Transfer Credit 
 

 Pay close attention to the effective dates of articulation agreements 
 Monitor the institution’s curriculum for proposed or actual changes that could 

 potentially affect transfer credit agreements 
 Do not change transfer credit retroactively unless the change benefits all students 

 

Managing Articulation Requests 
 

 Assign priorities for evaluation to incoming requests for articulation 
 When appropriate, use existing transfer agreements to establish articulation 

 agreements 
 Determine a strategy for managing articulation requests (e.g., when or how to select the 

 requests that will be articulated) to best meet the institution’s needs 
 

Timeliness  

 Complete articulation requests within a reasonable length of time 
 Set up processes to ensure that requests are managed as efficiently as possible 
 Notify sending institution if a request received through the TCES will not be processed 
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